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This Teaching Strategy is an adaptation of the Learn-
ing Activity created by the (Re)Viewing European Stories
project team led by Jacek Staniszewski, a project by
the EUscreen Foundation conducted in the framework
of Sharing European Histories, an initiative of the Evens
Foundation in partnership with EuroClio.

(Re)Viewing European Stories was an educa-
tional pilot project that ran between Octo-
ber 2019 and September 2020. Co-ordinated
by the EUscreen Foundation, funded by the
Evens Foundation, and supported by EuroClio,
the project brought together archival practi-
tioners, historians and educators, as well as
external experts from a number of European
countries: Documenta - center for dealing
with the past (Croatia), Borderland Foun-
dation (Poland), European Observatory on
Memories (Spain), European Network Remem-
brance and Solidarity (Poland and others),
National Film Archive - Audiovisual Institute
(Poland), Netherlands Institute for Sound and
Vision (Netherlands), with Jacek Staniszewski
(Poland), a history teacher and EuroClio am-
bassador, serving as an independent educa-
tion lead. It aimed to encourage and promote
historical-critical thinking among high school
students and teachers

The strategy Telling Stories about Borders and
Neighbourhood to Understand the Importance
of Historical Contexts encourages students to
explore different roles a border can play in
societies and how it can impact the daily lives
of people surrounding the border. Through
selecting a case-study of a border region in
Europe, students will analyse the history of
the border and the ways in which the story of
the border has shaped people’s lives through
creating a storyboard.

This lesson plan is part of a ten-part teaching
strategy series designed and tested by teach-
ers for teachers. The overall aim of Sharing
European Histories is to help young people
understand the complexity, multiplicity, and
transnational character of European history.
For more information, go to sharingeurope-
anhistories.eu or to https://blog.euscreen.eu/
reviewing-european-stories.

Evens
Foundation
EuroClio

Inspiring History
and Citizenship Educators


https://blog.euscreen.eu/reviewing-european-stories
https://blog.euscreen.eu/reviewing-european-stories

VETE S Jacek

Dra bczyk Staniszewski

Maria (Maja) Drabczyk is member of the
board and head of policy and advocacy at
Centrum Cyfrowe in Poland. She is a sociol-
ogist, researcher, manager of cultural and
policy projects in the field of heritage and
new technologies. Board member of the EU-
screen Foundation and Chair of the FIAT/IFTA
Value, Use and Copyright Commission. Pre-
vious to her current position, she acted as a
project manager at the National Film Archive
- Audiovisual Institute (FINA), in charge of
international cooperation, mostly focused on
access and creative re-use of the Institute’s
digital collection for research, educational or
artistic purposes. Passionate about investigat-
ing and further strengthening the social value
of cultural heritage institutions and support-
ing both cultural and educational sectors in
shaping their, user-focused, digital strategies.

Jacek Staniszewski is senior researcher in the
Educational Research Institute (IBE) in War-
saw. He graduated in History at the University
in Gdansk.Since 1996 he taught History in one
of the first private higher secondary schools
in Poland run by the Gdansk Education Foun-
dation. After moving to Warsaw he became
a member of the History Section at IBE that
prepares research projects concerning histori-
cal competences of students in Polish schools
and intends to develop and implement good
teaching practices, new educational solutions
and to examine their effectiveness in empiri-
cal research. He is especially interested in us-
ing ICT skills during the History teaching pro-
cess. For the past few years Jacek Staniszewski
has been one of the authors or co-authors of
didactic tools for teachers that the Institute
prepares.He has been actively involved in pro-
moting the Good Practices Database and an-
imating the teachers’ community around the
Database. He is co-founder of The Good Ed-
ucation Association that runs several schools
across Poland. He is especially involved and
works actively in The Good Education Acade-
my in Warsaw dedicated to children who, for
one reason or other, do not fit or achieve their
potential in the traditional education system.



Telling

stories about
borders and
neighbourhood
to understand
the importance
of historical

contexts

MARIA DRABCZYK & JACEK STANISZEWSKI

This Teaching Strategy aims to show how a border can
play different roles in a specific historical context. It is
about seeing borders as the main “characters” in a story.
Using the storyboard technique and visual resources,
including archival moving images, students are asked

to tell stories about borders and, as the result of this
exercise, see how many roles borders can play in various
contexts. This Teaching Strategy is based on the Learn-
ing Activity developed within the framework of the (Re)
Viewing European Stories Project.

OVERVIEW OF THE STRATEGY

Rather than focusing on how borders can
change as a result of international conflicts,
this Teaching Strategy puts more attention
to how borders influence the lives of ordi-
nary people.

A border as a dividing line is a very natural
concept for students to understand, but on
the other hand, its role is greatly diminished
in today’s mostly border-control-free Europe.

The strategy shows how a border can move,
while people remain in place, as they try to
find and define themselves in a new politi-
cal situation. Using the storyboard technique
and visual sources, including archival foot-
age, students are asked to tell stories about
borders and, as the result of this exercise, see
how many roles borders can play in various
contexts.

WHAT IS THE AIM OF THE
STRATEGY?

The strategy is primarily aimed at teaching
about the complexity of historical events
where the same place has different histo-
ries and narratives. It provides students with
tools that help them to explain difficult, less-
er-known factors that make the present sit-
uation better known and better understood.
Last but not least it invites them to critically
analyse provided archival audiovisual sourc-
es and to further explore digital archives to
gather a broader perspective on the issue.

Analysing specific case studies and the chro-
nology of events that impacted borders and
their role in the daily lives of people and their
local communities, will help students to un-
derstand historical continuity and change as
well as to learn about how global or Europe-
an events and political developments or de-
cisions can change the roles of borders in a
local community over a period of time.
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Creating storyboards and focusing on the role
of borders in different contexts and time pe-
riods, will also help students to understand
that borders could have different mean-
ings to different people and communities in
the same event or time. It will also turn the
learning task into an engaging and interac-
tive experience bringing the students closer
to digital and media literacy and use of story-
telling tools.
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What do you
need to do
to use this
strategy

in your
classroom?

STEP 1: PREPARE THE MATERIALS

To carry out the strategy, you need to create a
short information package, containing contex-
tual knowledge about the case-studies of the
borders that you would like to present to your
class. For this strategy, you can select three
borders that students will be able to choose
from. The information packages should in-
clude (chronological) short summaries on
three different borders, as it will provide stu-
dents with a chronological framework and
general background of the given case-study.
Depending on the local history of the selected
case-study, the information package may, for
example, include historical background infor-
mation on the period of World War |, World
War I, the Interwar period, the period of the
Cold War, the years following the fall of the
Berlin War, or any other specific time period
and milestones that you deem relevant. You
can make a selection with different time pe-
riods and relevant turning points that are
appropriate for your curriculum and lesson
plans. The information package may be also
enriched with archival sources coming from
online archival repositories, like Europeana
or EUscreen.

When presenting different periods of time,
you may want to ensure that for each period,
information is included on the historical mile-
stones within the broader context of Europe-
an history or global development and how
this shaped the regional context and affect-
ed the localities on both sides of the border
of the given case-study (e.g. political agree-
ments that shifted the border), also including
key historical figures that played an important
part in shaping the border.

In addition to the information package, stu-
dents will also be presented maps that show
the borders throughout different time peri-
ods, through which students can obtain a bet-
ter understanding of the political context of
different time periods and the border. Maps
can be created in house for the purpose of the
exercise, or can be found on a variety of differ-
ent online national and local archives and da-
tabases such as the British National Archives,
Europeana or Arcanum Maps. Usually, online
catalogues of national archives and libraries
are good starting points.

For each of the three case-studies, collect
at least two maps for the different periods
of time (or turning point) with one map de-
picting the border before the time period or
event, and one map describing the border af-
ter the event. Besides the information pack-
age and the maps, students will watch a video
about the border in the case studies. To pre-
pare the students, select a video for each bor-
der that you think encapsulates the history of
the countries surrounding the border in ques-
tion. It is even better if the video can also give
an insight into the tensions that are present.
Alternatively, you could also select multiple
short videos.Videos can also be part of longer
documentaries or films portraying the story of
the border. You start by using archive sourc-
es and in addition, or alternatively, use videos
on YouTube, but also on international online
repositories (Europeana.eu, EUscreen.eu) or
online catalogues of local museums, libraries
and archives.

STEP 2: USE THE MATERIALS IN THE
CLASSROOM

Activity 1: Hook the students’ interest and
introduce the concept of border

Before creating the storyboard, students will
be introduced to the case-studies that you
have selected and to the different ways the
concept of “borders” may be interpreted. To
hook students’ attention, show the selected
video for the case study (or multiple short vid-
eos) during class. Following the videos, invite
students to a class discussion in which they
will further reflect on the videos and share
their first thoughts on the topic. For this, you
might want to use a mind map collecting dif-
ferent thoughts or definitions regarding the
concept of “borders”. The main aim of this
activity is to explore what different mean-
ings the term “border” can have and to cre-
ate a common ground of understanding of the
concept. Some guiding reflection questions
on the videos (or videos) for the whole class
could be:

TELLING STORIES ABOUT BORDERS AND NEIGHBOURHOOD
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e What do the videos depict?

» What does the border in the video
look like?

e (Can you describe the history of the bor-
ders shown in the video?

e What, do you think, the borders in the
video mean to the people living on both
sides of the border?

Some guiding questions for class discussion

following up on the video

« What does the word "border”
mean to you?

e What kind of different types of borders
can you identify?

e |f you live near a border, do you know
its history?

» What different roles can borders have in
people’s lives?

Activity 2: Getting to the case-study and
analysing maps

Following the class discussion, students will
analyse the maps that have been selected
in preparation for the lesson. Prior to ana-
lysing maps, allow your students some time
to familiarise themselves with the informa-
tion packages that you have prepared, as an
introduction to the case studies and their
different periods of time. Alternatively, you
can also provide the students with the infor-
mation package as homework to prepare for
the lesson, depending on the time available
for your lesson. Following the information
provided, you can divide the class into three
groups with each group focusing on one of
the borders. Students can then choose which
group they would like to join. If the groups are
too big, you can also choose to make several
groups or to work in pairs, depending on the
size of your class.

Within their groups (or pairs), students can
choose a specific time period or historical

TELLING STORIES ABOUT BORDERS AND NEIGHBOURHOOD

event that they would like to focus on in tell-
ing the story of the border. Once the students
have chosen and are ready, provide them with
the pair of maps that you have selected for
each case study and period of time. Students
will be tasked with analysing the maps de-
picting the border before and after the chosen
time period or historical event. To help with
the analysis, students may want to focus on
the following set of guiding questions when
comparing the maps:

e (an you describe how the border looks

like in both maps?

When comparing the maps, which differ-

ences do you see?

e How do you think these differences
changed the lives of the people living on
both sides of the border?

e (an you explain the differences between
the maps? (If you see that the border has
changed or shifted, can you explain why?)

e  Which similarities do you see in compar-
ing the maps?

e (an you explain the similarities? Why
did these specific aspects of the border
remain the same?

Students can collect the findings of their anal-
ysis in @ mind map or a written form, to pre-
pare for the next activity, in which they will
be creating a storyboard to tell the story of
the border.

Activity 3 - Creating the Storyboard

In this activity, your students will create
a storyboard with an animation to tell
the story of the border that they have
chosen. Students will be challenged to
transform the information that they have
obtained from the information packages,
the videos and the map analysis into a
storyboard animation. The main aim of
the storyboard is to portray the different
roles that borders can play throughout
time: Do borders divide? Do they con-
nect? What happens to the people living
on both sides of the border?

For creating the animation, different plat-
forms can be used. You might already be fa-
miliar with a specific platform. If not, Canva

can be an efficient and easy tool to start with.

Alternatively, students may also draw the sto-
ryboard on paper, depending on the accessi-
bility of online tools and students’ preferences.
In preparation for making the storyboard and
the presentation of the animation, it is impor-
tant to provide students with the following
pointers:

* Remind your students to present the his-
tory of the border in a simple way, with-
out including too many facts and details;

e ldeally, the animation should not be
longer than one minute. Students can
also decide to focus only on one specific
part of the history of the border that they
have chosen;

e Students are encouraged to also use ar-
chival materials at the background of the
animation or to show more details. This
way, the animation may also present real
images or written sources on the histo-
ry of the border. The strategy in action
includes an infographic on how to start
with archival research;

e Depending on how the animations will
be presented, students can prepare short
notes that describe what their animation
is describing to help them prepare their
presentations.

Before creating the animation, students will
be tasked with developing a script for their
storyboard. Feedback to the script for the an-
imation may be provided by both the teach-
ers as well as their classmates, depending
on which format of feedback you prefer. The
script should at least answer the following
questions:
e Which border will be depicted?
e On which time period will the anima-
tion focus?
e What role(s) of the border will be ex-
plored in the animation?

When providing feedback, several of the
above mentioned pointers can also be used
as criteria to ensure that the script includes
all the elements suggested. Once the script
has been approved, students can proceed with
their creations.

To get students started with the anima-
tions, they can have a look at these graphic
elements that can be used to make the an-
imation, derived from (Re)Viewing European
Stories. The example lesson of this Strategy
contains a sheet with suggested instructions
on how to turn a storyboard into an animation
using the stop motion animation technique.
Students are of course encouraged to explore
other methods of animation. Alternatively,
students could also create their own comic
book. A step-by-step guide on how to create
a comic book is also included in the example
of this strategy.

TELLING STORIES ABOUT BORDERS AND NEIGHBOURHOOD
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Activity 4 - Presentation and Evaluation
The animations can be presented in different
ways - some students may want to use a dig-
ital animation tool, while others might prefer
drawing their storyboard on paper. There are
different ways for students to share their work
with their classmates. Teachers and students
can decide how to proceed. You may want to
ask each group (or pair) to briefly show and
explain their animations in no more than five
minute presentations. Each presentation may
be followed by a ten minute plenary reflec-
tion during which other students may ask
questions or invite the presenting students
to share their experiences in the creation of
the animation and their search on archival
resources. Some questions that the students
could ask to the presenting group to get the
reflection session started, could be:

e |f you have chosen the case study your-
self, why did you choose this specif-
ic border?

e Why did you choose the specific
time period?

e (Can you explain what role the border has
in your animation and why you think it
has this specific role (or roles)?

e In what ways do you think the border has
impacted people’s lives?

Alternatively, you may want to organise a
longer class discussion after all the groups
have presented their animations. This will al-
low students to compare and contrast their
case studies. Some guiding questions for this
discussion may be:
» What kind of roles do the different bor-
ders have?
e Do you see any similarities in the his-
tories of the different borders? If so,
what are they?
e (Can you name the different ways in which
the borders have affected people’s lives?
e Having studied these borders yourself,
what does a "border” mean to you?

TELLING STORIES ABOUT BORDERS AND NEIGHBOURHOOD

HOW COULD YOU MAKE THIS
STRATEGY MORE INCLUSIVE?

Supporting lower attaining students

To make this Teaching Strategy more inclu-
sive and accessible to lower attaining stu-
dents, you can offer other ways of presenting
the story of the border. Creating animations
might not be equally accessible for every stu-
dent for several reasons. In this case, students
could also explore other ways of presenting
the story of the border, for example, through
a play, a self made video or a paper mockup
with materials provided beforehand, or sim-
ply a powerpoint presentation. In addition,
you could also provide your students with
character cards that present short life stories
of individuals that lived on different sides of
the border, challenging students to think and
reflect on how the history of the border has
impacted their lives.

Challenging higher attaining students

To make this Teaching Strategy more chal-
lenging for higher attaining students, several
preparation activities may be transferred from
the teacher to the students. This may include
creating an information package (doing ad-
ditional background research) on a border
and the relations between neighbours. In this
case, students will select a border and pro-
ceed with gathering information about the
history of the border and the people who
lived there. In addition, students can also be
tasked with finding appropriate maps for their
case-studies and the different periods of time.
In addition to creating an animation, students
may also be challenged to explore personal
histories of people living near the border and
translate these into short stories. This can be
done either during the lesson or as home-
work. Another alternative could be to explore
and map current-day (tangible or intangible)
traces of the border change. These can be re-
ligious sites, buildings or language differenc-
es (dialects or accents), ethnic differences or
specific habits.

WHAT OBSTACLES COULD A TEACHER
FACE WITH THIS STRATEGY?

Difficult to find maps/information

e Some case studies might be very sensitive
and lead to contestation in the classroom

e Copyright restrictions may impact the use
of videos and other archival resources

e Archival sources may not be available in
the teacher’s native language

TELLING STORIES ABOUT BORDERS AND NEIGHBOURHOOD
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of the strategy

in action

POLISH - LITHUANIAN BORDER

The example provided in this Teaching Strat-
egy derives from the eLearning Activity Bor-
ders that Save, Move and Divide, from the (Re)
Viewing European Stories project.

STEP 1: PREPARE THE MATERIALS

In preparation for the lesson, provide your students with an Information Package on the different
case studies which your students can choose from. In each case study, include information on dif-
ferent historical periods of time that had an impact on the border.

PoLI SH-LITHUANIAN_R0RDERLAND
INFORMATION PACK

The Sejny region in North-East of Poland and
the Vilnius region in Lithuania were and still are
a borderland in every sense. Despite the fact that

this area was not always directly in close proximity

to the current border line. Borderland here means
a place through which borders run on the inside,
not on the outside, with inhabitants speaking
different languages, praying in different temples,
claiming different nationalities. In this small piece

of the continent nothing was less stable than state

borders. Here one can meet people, who, while

never leaving home, at various times were citizens

of three, or even four different states.

THE POLISH-LITHUANIAN COMMONWEALTH

In medieval Europe this region was part of
the Grand Duchy of Lithuania, which after 1385

was associated with the Kingdom of Poland forming
the four-hundred-years-long-lasting formal alliance

- the Polish-Lithuanian Commonwealth. It was

home to different ethnic and religious groups: Poles,

Lithuanians, Jews, Ruthenians (ethnic Ukrainians

and Belarusians), Germans, Russians, Roma-Gypsies,

Tatars, Karaites (Turkic-speaking adherents
of Karaite Judaism), Muslims.

From the end of the eighteenth century to

the outbreak of World War [, the Polish-Lithuanian

Commonwealth ceased to exist when during
partitions its territory was divided among

the occupying powers of its neighbors - Prussia,
Russia, and Austria. The areas on the left (west)
side of the River Niemen were annexed by Prussia
whilst Russia took the right (east) side.

INTERWAR PERIOD

Because of the 20th century conflicts and wars

of neighbors this region experienced the disintegra-

tion of the multicultural community which once
formed a rich and dynamic civilization here. After
more than a century under the rule of Prussia,

Austria and Russian Empire both - Poland and
Lithuania emerged as a sovereign nations. The result
of World War | was a bloody struggle (1919-1920)
around the new borders which damaged the
relationship between the two countries during

the interwar period.

Polish-Lithuanian conflict evolve around the city

of Vilnius (Wilno in Polish) - for Lithuanians

the historical capital of their state, for Poles

very important center of Polish culture. To make
the situation even more complicated in 1919,
Polish-Soviet War began and resulted in the Red
Army taking over Vilnius and giving it to the Lithu-
anians. The Soviets authorities proclaimed

a Lithuanian-Belarusian Soviet Socialist Republic.
Inspired by Jozef Pitsudski (Commander in Chief

of the Polish Armed Forces), the Polish army,
captured Vilnius and pushed out the Lithuanian
army, at the same time starting the period of Polish
administration in the region of Vilnius. In February
1922 Vilnius region was incorporated into Poland.
The conflict over the land caused tensions between
the two countries and freezing of diplomatic
relations until 1938.

Il WORLD WAR

In September1939 Nazi Germany and the Soviet
Union invaded Poland: the area around Sejny was
first overrun by Soviet tanks, then handed over

to Nazi Germany. As a result of the agreement
between the Nazi Germany and the Soviet Union,
Vilnius and its surroundings were given over

to Lithuania. In 1940, Lithuania as a Lithuanian
Soviet Socialist Republic together with other Baltic
countries was annexed to the USSR.

The Germans invaded the Soviet Union in 1941.
Nazi occupation of Vilnius, which began on June 24,
1941, effected the extermination of Jews. Vilnius
(Vilna in Yiddish) was in a deep sense also a Jewish
city (known as “Jerusalem of the North”) - for many
generations Jews co-created the history and

TELLING STORIES ABOUT BORDERS AND NEIGHBOURHOOD
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heritage of this region. Nazi policy in Lithuania set
itself the goal of murdering all people of Jewish
descent and almost realized it. Lithuania was the
first place in German-occupied Europe, where Jews
were executed on a massive scale. In July and
August 1941, Einsatzkommando soldiers, together
with local forces, deported hundreds of people who
were murdered in a forest of Ponary near Vilnius.
The same fate met Jews from Sejny who were
driven by the Germans and then murdered.

The Jewish world in this region ceased to exist.

The Red Army returned in 1944, defeating

the Germans - and then also defeating the Poles
and Lithuanians who had been fighting the
Germans. The region of Sejny was again part

of Poland, this time one that became communist.
Lithuania, now a Soviet republic, not an indepen-
dent state, was once again just across the border
with Vilnius as the capital city. Therefore, the
Polish-Lithuanian relations after the war practically
did not exist.

AFTER 1989

In 1989 (Poland) and 1990 (Lithuania) both countries
emerged as independent democracies. With strong
resentments towards each other - being

the legacy of strained relations in the past - and
sizable minorities of the other's nationals within their
borders. However when asking about the identity of
the inhabitants of this regions one can still encounter
a different meaning of the world “borderland” - not
only a place, but a certain ethos and tradition,
explained best by the phrase “a Borderlander”

It happens that the Borderlanders are known

as “the last citizens of Grand Duchy of Lithuania”.

It describes the identity, a sense of citizenship which
is broader than single national or religious identity
and which refers to the heritage of Grand Duchy

of Lithuania which ceased to exist long ago

but continues to exert influence on thinking about
the identity of Polish-Lithuanian borderland.

HISTORY OF THE TOWN OF SEJNY

To understand the rich multicultural heritage

of this borderland the history of the town of Sejny
could be instructive. Sejny (Lith. Seinai, Yid. Seini) -
a town today inhabited by Poles, Lithuanians and
Russian Old-Belivers. Located at the border weave
with Lithuania (12 km), Belarus (16 km) and Russia
(Kaliningrad Oblast, 42 km). The first owners

of the town were Dominican Friars who built here,
in the 17th century, a monastery and basilica
containing the miraculous figure of Our Lady

of Sejny. In the 18th century the Friars invited

to settle here Jews helping them to build their
synagogue. A description of its opening was
preserved, during which the rabbi and prior

of the Dominicans - Wawrzyniec Bortkiewicz jointly
brought Moses Tablets to the synagogue. Sejny
became an important center of Jewish life, boasting
learned rabbis, especially Mojzesz Icchak Awigdor,
the creator of the yeshiva famous among enlighten-
ment supporters. Thanks to him, the Sejny shtetl
becomes the center of the Haskalah (Jewish
enlightenment movement) all over Lithuania.

At the turn of the 20th century active here was

the famous Lithuanian poet and simultaneously
Bishop of Sejny, Antanas Baranauskas. He was

the first priest who, during the consecration

in the Sejny cathedral, addressed the faithful

in Lithuanian. At the basilica, there was a seminary
in which the future creators of the independent
Lithuanian state studied. Sejny became a centre

of the shaping then Lithuanian national identity

and independence movement, which in encounte-
ring similar tendencies on the Polish side led

to the Polish-Lithuanian conflict of 1919-1920.
Before it was decided to which of the newly created
nation-states Sejny would belong to, the city
changed hands eleven times. Conflict between
neighbors after which no-one left. The memory

of the events of those times cast a shadow on Sejny
community until today.

Before World War Il it was still a multicultural town.

(C BY-NC 20
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In 1913 the interesting statistical overview of the
inhabitants of Sejny was published in the "Tygodnik
llustrowany”. According to this data Sejny has 3493
inhabitants: Poles - 1345, Lithuanians - 144,
Russians - 119, Germans - 93, Tatars - 5,

Jews - 1787, Spaniards - 1.

During the World War Il the town was under

the Soviet and German occupation. In the Sejny
region in July 1945, the Red Army rounded up
thousands of men who had resisted the Germans
and murdered hundreds of them. The whole Jewish
community perished in the Holocaust. Single
survivors were scattered around the world.

The synagogue in Sejny, as was typical under
communism, was given over to economic use.
Today Sejny is a Polish town with an active Lithu-
anian minority, and with only a few families of
Russian Old Belivers. Although one needs around
7 minutes to walk from one end of the town to
the other the topography of this place still reflects
its rich multicultural heritage. The old Jewish
quarter remains in the center of the town, there

is an old protestant church, catholic basilica

and monastery, there are Polish and Lithuanian
schools and cultural centers.
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STEP 2: USE THE MATERIALS IN THE
CLASSROOM

Activity 1: Hook the students’ interest and

introduce the concept of border m A P W

For this case study, students will watch a N H__ UtHUA NIAN L
video on personal stories from the Pol- "'; ﬁ“& ~
ish-Lithuanian border, after which a ple- D

nary discussion will follow with guiding bo RDE R'- AN

questions as provided in the Strategy. You R 13"‘ OENTUR"

can find the InBetween video for this case
study via this link.

Activity 2: Getting to the case study and
analysing maps
Students will analyse three different maps

of the Polish-Lithuanian border, depicting
three different periods of time.

Re)VieWIN(G
EvRoPEAN
$toRieS

18 TELLING STORIES ABOUT BORDERS AND NEIGHBOURHOOD TELLING STORIES ABOUT BORDERS AND NEIGHBOURHOOD 19




AINVARLLY

$¥9N31139 18

swivyvy &Y

WIIsaw )
HIMW XX

AMOKIYI Y19 @
217139NVA] @

J1T0H1Y) NYWOY @
X0doHLY0 ©

dNIIN

SN0
NV adoyn]
ONIMAIA( DY)

— gNV¥1¥30¥09 -

NYINYAY[LT-HOLFS
¢ Jo JyW

NV adoyn]
INIMAN( )

e CThl~
NEIEL

N0
18 YU

21

TELLING STORIES ABOUT BORDERS AND NEIGHBOURHOOD

TELLING STORIES ABOUT BORDERS AND NEIGHBOURHOOD

20




23

07 IN-EG ) - SAI¥OIS Nvajoyn] gNIMAIN(DY)

YYoM Yok NOIS
oL 139304 1,Nod (@)

1319392 MY¥A’ 100 109
| 13V4 N0 301 MoN @

¢ N1ddWH RYolS
JUL A13 I¥IUM ¥ NIHM

MBNY S¥Iay3y IHL 1M e

111 3ML 10094 Yaawawdy @

1539919 3HL
39 AIN0HS 3wy ¥4
INV1Yodwi ISOW JHL

L00RYT 3HL WI13YS @)

AJ0IS JHL Mal o)
@33N 11, 00R SIWV 3
ANYW MOH 301334
‘1420N0) 311 J3A0

NI NIHL HLIM 13v1S @)

TELLING STORIES ABOUT BORDERS AND NEIGHBOURHOOD

j R30S DIWO0D ¥ NO YoM of Mol

00q 21WO0d UMO J13y1
MEIp 10 318310 0S]e URD SIUapN1s ‘A)1aAlleuIa]Y

. 1539 YY¥OM
07 IN3 30+ SaI¥0lS Nvagayng INIMIIN(DY) SANNOYOYIYS 31dwiS ANV
NIv1d .aﬁ:&oéﬂm
3113 319/03Q1A VHEINGIY WiH
Y00R AUOTINMA] —
110533 IHL WIH) — N\%

(@234 ¥ A11S 9117)
SONt1138 1snlay &
173(0¥d JH1 0L $IYN1IINF YNOR dAY —
173C0¥d MIN ¥ LIVIS &

D 33Ym i $10HS 40 101 ¥
33YMLI0S 3S00H) nOR IINO 391 01 JAUK NOR 0F

NOIIYWINY NV 30
GNOXS v §7VND3

‘uonjewiue uonzow dojls e 9131 01 MOY UO
apinb dais-Ag-dals e mo1104 ued Aay1 ‘uoilewl
-ue buireald yum Aem ay3 uo siuapnis diay o

$0341A
NOLLOW 401§ 01 $301914 0L
QY1430 - 03011 ——
Yyowid /
010WINY A¥1 NV N0R g uuw:_huwm w o< o%“ﬂ Mm&,ﬁ
VINW-IA0W SMOdIEM / (119 v 1snd) $133£90 INOW JH1 NO
“ALLYW / 330121 v WL 33018
1.NS30a 3$00H) NOR I #= ' 4 2= H109
Jdb [ AYYM 108 M1 .
B i NFVIS AYIA
29 AINOHS BYIWY) H1 *SAIYMNMO]
3 %ﬁf&%ﬁwag%o 53 3V AINOHS SNIT H¥IWY) m:m
: NVM 0
rmah: 2 e SHil00KE 46 WL 39S 10HS @YIHIIAC NY 13S 0L L 0
( <:w._\¢uﬁ_,m~vr%& “(¥0073730 ¥§30 v SY HINS)
)V4¥08 1y1d Y ANV INOHALIVWS Y Y0
ynoh NS YW VYIWVI Y SI QAN NeR 1Y
[mm)]
‘09014 QILYWINY JN0R ONIIIAY 1YVIS S
_ 01 AQYAY 11V 3¥,N0R SNYIW HIIHM §d3N1I14 NI 2
SAINLI 40 101y IAVH NOR MeN 0f JWAOS 3Nyl INOR 13§ &
2
3714 TYNL3 3H] S
1163 . =
J19 QILVWINY J0 =
d = . =
(9p]
w61 ONL89 I3 M JAEIGIA NG 10w Lo.;, ( i
129443 48 QUIN 1yHM
335 0L INYM N0 Ji NYW ol 7>\©I S
3T4WUX3 0301A NOILOW 401S .076_2—\_9@.—, ZO(P<5_2< m
¥oJ INITNG HIYYas JdWLR V SI NBLIOW Jols 2
. <C
(p]
L
o
o
=
9p]
(@]
=
-
Ll
T

22

d4VO0dAd0LS IHL ONILVYFHO ‘€ dI1S




Evens
Foundation

10.

f the Evens Foundation and EuroCl

itiative o

sharingeuropeanhistories.eu

)
L=}
c
a
7]
S
o
o
w
A
o
E
c
[
(W)
3
>
2
°
=
ot
=
©
©
=

{1

Anin

'HISTORY TEACHING MATTERS.

Cameers wwadowny Twevinnga) o) ahncly wpba
07 IN-LE D

HIOM S 95|19 2UOBWOS ._.ZMQDHW e. .
P25 o1 LEvioduL 3 / YaHIVaL ¥ 3y noX

“Joyine ay3 03 3pa.d
9AI3 SAem|e 03 2Ins xeul
urewoq 21|gnd Ul paxJew Jo
SUOWWOD) 9AlealD) Japun
Pa2UDDI| W3l Ue 3uISN UBYAA

CYINNI9IE o)
HIYVAS TWAIHDIY

103fevd v oL
adi Nv oY)

Y20

i

Q. ,,/;

‘paslew urewod a1igqngd 'S1x91 ‘sdew ‘25N ued
2Je Jeyj S|elajew ‘sydes3ojoyd - s924n0Sal [eAIYDIE NOA [B1IS]EeW JO puy
|e3131p Suisn uoyejuasald e uo Jeym pue yoleas

AJALQOE UB 318310 0} JUBM NOA 0} alaym ainsun
11q € |994 NOA auljuo

3u1yoIeas usym oA

( XIWAY ANV £402)

9sN A[9a14 UBD NOA {SMaU Poo9)

Nlvwoed angn

Ul se payJew s|eliajew 1oy

- 'SUoD9||02 ueadodng 3ulayied
So11031s0dad [eAIYDJe JO so|duiexd jeald ale

U2JE3S JO 92Ul 3y} 4O -._chQGoé.u:u pue bm.me.u.un_._w ‘WIBY} JO UIOS SN

s9|nJ 2y} SuImo||o4 Aq o Ul e pasN AJ931} 03 NOA MOJ|E pUE SUOL}ID||0D

wdy3 asn ued NoA ’ |BAIYDJE DY) 01 $S3D0€ 931} NOA

9AIS Jey3 puey Je sauo3isodal auluo

R NYIJ0¥NI-NVd [ TUNQILYN / uNoiaTy

/310°SUOWIWOD3ALeRID//:SANY Auew ale alay) 1eyy

19quIaWaJ NOA Aj93eun}lo
‘SUOIPUOD SNOLIBA JapuUn
Way3 9snaJ ued NOA sueauwl siy |

ERIER]]] %Zo_\ceeou INLVRY)

e Japun 3|qe|IeAB 31 SUOJI3||0D 9SaY3 Ul $393[q0 AUB|A|

TELLING STORIES ABOUT BORDERS AND NEIGHBOURHOOD

"M0]3Q punoj aq ued s|elialew jeAlydse buipuy uo apinb vy Aio1siy
pue 2104 S1I 41apJoq ay3 Jo uoildidap J1IsIjeal aiow e aAlb 01 suollewIue 113yl 01Ul S32IN0S
1eAlydJe apnjpul 01 pabeinodua ale siuapnis “ABaiesis Buiyoea] ayl ul pauoiuaw Sy

24




