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Special interest group members of the projectet in the Slovenia. This photo is taken on
July 2018, outside the Slovene Ethnographic Museum in Ljubljana, Slovenia

This is the public event report of thofessional development training arfithal combinedspecial interest group meeting of the projet{ & NJ ( §
Inclusion: Making highj dzi t A 1@ KA&G2NE FyR OAGAT Sy &K Ainchripratardthef” EZROCLYRRJIIBal Suyirder Szkof
in the BalkansThis meeting took place Metlika, in Slovenia, from 9 to 15 July 2Q%8anks to the support of th&rasmus+4programme. This report
consists of a short introduction to the project and the special interest groups, an executive summary of the mentionedrelarstymmary of the
activities covered during the event programpas well as a summary of how the event was evalued by Special Interest Group Mehiereport serveg
to provide the readers with more insight in the results of the meeting and in the development of the project, among wHiohlisieg of inclusive ah

accessible educational resources by members of the special interest groups. I
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From2015to August2018 EUROCLHKas beerrunning the projecStrategies
for Inclusion¢ Making high quality histty and citizenship education more
inclusive and accessiblEhe aim of the project is to contribute to making the
teaching and learning of history and citizenship at school more inclusive and
. accessible for all learners including those with special educational needs and
Learr"ng Knows NO BOUDdS disabilities and to enhance equity, diveysitand inclusion of educational
systems overall, while strengthening the profile of teaching professions and
the quality through mobility and crogsorder cooperationEUROCLIRasworked with several associations and organizations from six different
countries throughout Europe. Th&rmenian member organization (CIVITA®Pk part in the project as well as schools frofortugal(O
Agrupamento de Escolas de Montemm#/elhg andSlovenia(Zavod za gluhe in ngalusne Ljubliana), and two institutions of higher education
from the Netherlands(Hogeschool van Amsterdam) aibrway (Norges Teknisklaturvitenskapelige Universitet)lhe partners, together,
cooperated inproducingtailored educationaresources, builthgthe capacity of educator#ncreasngawareness of the importance of inclusive
historyand citizenship education, and cr&aj a transferable model on the implementation of strategies for inclusion that can be adapted for
use in othersubjects as well. While the project addresses all learners, it concedtostenaking history and citizenship accessible particularly
for learners with visual and hearing impairments and learners bahaviouraland motivation difficulties

Specialinterest groups

The project comprisgtwo special interest groups: one fased on students that are blind partially sidedand/or deaf or hardof-hearing, and
the other focused omotivation andlearner variability Both groups woréd collaboratively orthe dewelopment of teaching strategiekarning
activities and other resources that educators can use to remove these barriers, based on the principtegeofal Design fdrearning The
developed resources will be made available on the EUROCLIO webpage and on the eLearning environment Historiana.euithotiet lgeod
practices in inclusive history and citizenship education collected by the partners throughout thatrealaf the projectin addition, the special
interest groupscontributed to the development gpolicy recommendationsproviding inputdo address those issues that stand in the way of
high-quality history and citizenship education but are outside ofc¢batrol of those educators who acrectly working with learners.



http://www.cast.org/our-work/about-udl.html#.VpfLU_krKUk

Removingbarriers to learning highquality history and citizenship education

Within the context of tle project, inclusive education is understood as removing barriers to learning andddspecifically on removing barriers
to learning highguality history and citizenship education (as outlined in Bi¢ROCLIO Manifesand the Recommendations of the Council of
Europg. Secialinterest groupmembershave deelopedresourceshat have a strong emphasis on removing one of the identified barriers in
the project and provide support tools for the educators who would like to work with inclusive resoDneesg the event described in this report,

9 workshopsasing on the resources developed by the SIG members have been held, after a full day fmcubmdarriers to higklguality
history and citizenship education. This event consisted, therefore, in one of the many dissemination events aiming aigsheesetiults of the
project with more than 200 history and citizenship educators.

The incorporation of the Fourth Regional Summer School

The meeting incorporated thé" EUROCLIRegional Summer SchoBlecause of this incorporation of the Regional Sum&uool into the
project training, EUROCLIO was able to fund the participation of representatives from HestohgiAssociationgrom Southeast Europe. In
addition, four educators were selected through an open call to participate in the traifirgpevious editions of the summer school in Bosnia
and Herzegovina, Montenegro and Albania were instrumental to solidify regional cooperation amongst history teachersoass oldhati
concept of the regional summer school is a combination of innovatkgeince training, networking, dialogue and sharing of expertise. The
Summer School is closely tied to a general tendency in the Balkan to increase awareness about the educational system.

The mix of Special Interest Group members and other educators wigch rather new to the topic of inclusive education caused interesting
discussions and provided learning opportunities for everyone. All the participants, at the end of the training, recogmzeebaed
awareness of what determines high quality anduseve history and citizenship education, gained thanks to the sharing of experiences,
practices, and resources throughout the training.


http://euroclio.eu/wp-content/uploads/2015/10/EUROCLIO-Manifesto-on-high-quality-history-heritage-and-citizenship-education.pdf
http://www.coe.int/en/web/history-teaching/accueil
http://www.coe.int/en/web/history-teaching/accueil

9ESOdzi A BS

The final combined training of Special Interest Group members took place in Metlika, Slo
from the 9" to the 18" of July 2018. The meeting was organised by EUROCLIO, by the Slo
| Aa02NR ¢SIFOKSNRQ ! aa2 OAl G Aj@blada, dne/oRthea@rtneys
in the project.lt was realised with the support of therasmus+programme of the Europear
Union, and it was attended by representatives of the partners in the project, as well as b
trainers and by the members of the Spacinterest Groups on Motivationnal Learner
Variability, and orBlind or Partially Sighted aridr Deafor Hard-of-Hearing. In total, it was
attended by 55 participants fromlbania, Armenia, Bosnilerzegovina, Bulgaria, Croatia
Cyprus, Czech Republigstonia, Finland, Georgia, Germany, Italy, Kosovo, Macedor
Montenegro, the Netherlands, Norway, Portugal, Serbia, Slovenia, Spain, Turkey, and
United Kingdom

The meeting consisted of five full working days with different programme elements, inglu
plenary sessions and workshops on various aspects of inclusive education, group disc
on challenges to inclusive education and possible, concrete solutions, and workshops
of the educational resources that have been developed. The prograwintee meeting
included also the visit tto the Slovene Ethnograhpic Museum in Ljubljathe Elementary

[ OK2 2 a-bil |0 $togeihepwithia cultural programme about the inclusior_afcoki

Aims of the meeting

f

To provide training in the use of the teaching
resources devieped in theStrategies for
Inclusionproject;

To present the results and outcomes of the
project, including the Needs Assessment,
Collection of Resources, Collection of Practice
and Policy Recommendations;

To increase the knowledge of the participants
about the Universal Design for Learning,
concept learning, learning complex issues, an
inclusive history and citizenship education;

To increase the knowledge of the participants
about assessment in history and citizenship
education;

To build the capacitgf history and citizenship
educators from various European countries ar
inspire them to be creative in their professione
practice, encourage crogsorder cooperation
and enable sharing experiences

minoritiesin ancient Slovenia.

adzYYl N
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Finally, iincorporated the4™ EUROCLIRegional Sumar SchoolThis meant that, for 13 participants representing Albania, Beldei@egovina,
Croatia, Kosovo, Macedonia, Montenegro, and Serbia, for 4 supported participants (from Albania, Turkey, and Buldan) saundents from

Norway, the project and the concept of inclusive education were rather new topics. All such participants recognizednatdahthe training,

an increased awareness of what determines high quality and inclusive history and cipzedsication, gained thanks to the sharing of

experiences, practices, and resources throughout the training. Special Interest Group members and trainers, on the otihegHignded the

momentum gained by the project and by theiow three yearsexperience in barriers to inclusive education,the design of educational
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resources tackling such barriers. They expressed the desire to continue to work on the topic, sharing their practicesremtexyth other
teachers throughout, antbeyond, Europen the following sections of this report are moredepth descriptions of the activities that took place
during the final special interest group meeting in Metlika, Slovenia.
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10 JULY A¥ ¢ REMOVING BARRIERS TO HQGALITY HI®ORY AND CITIZENSHIP EDUCATION

On the first day, participants and SIG members had the opportunity to kick start the meeting with a content intensive prggmrlating to
the Barriers to inclusive history and citizenship education and to the Policy Recommendations. They got to know each othegsathevel
challenges that each of them faces in the classroom,saaded discussions on concrete solutions to such challenges.

Welcoming words presentation of the project, and icebreaker

The meeting was opened with the welcoming words of Darko Zevnik, Major

of Metlika, of the director of the Primary School of Metlika, where the
meeting took place, and of Jelka Razpotnik on lfedfahe Slovenian History
¢SFOKSNRQ ! aa20AF0A2yd | FGSNI GKS 4SSt C
Manager, and Steven Stegers, Acting Executive Director at EUROCLIO, briefly
explained the background to the projeand its designThey explained that

the rationale to the project was the fact that there is no research on inclusive
education specific for history and citizenship educatigrintroduced the
partners and the SIG members, and explained which are the aims and the

. outputs of the project:

(1) a Need Assessment;

(2) acCaollection of existing Resourges

(3) the production of Educational Resources;

(4) the creaton of a Collection of Practices;

(5) Policy Recommendations.

Participants to the Training during the presentation of the project

After this introduction participants and SIG members had the possibility to get to know each other better by means of a shiarakes, during
which they had to share something important that happened to them in a given seeaomly selected looking at the production datecofns.

7



Diving into barriers to highguality history and citizenship education

% Hogeschool van Amsterdam
Amsterdam University of Applied Sciences

Requirements and obstacles (barriers to learning)

1 Take perspectives

Requirements and obstacles to quality history and citizenship educptiesentec
by Arie Wilschut during the opening keynote lecture

The openingkeynote lecture of the meeting wagrovided by Arie Wilschut,
from the Hogeschool van Amsterdam, partner in this progead author of the
Policy Recommendations, which were at the basis of the presentation.

The lecture dealt with the topic dboking atinclusive education from the
perspective of history and citizenship educati@fter a short introduction on
the topic, Arie Wilschutfocusedon the essence of citizenship and of history.
The first lies inthe difference between being a subject and beingitizen
bearer of rights and responsibilities, and loyalafostract principlesand to an
abstract community.The capacity to understand such abstract concepts is
provided by citizenship education, and is reinforced by the promotion of
historical memorby means of history education.

Teachng high quality historyand citizenship therefore, meansto promote
access to democracy. It is for this very reason that history and citizenship
educationmust be inclusive

sTo do so, teachers expect students to have some specific
qualities, such as critical thinking, debating, or perspective taking abilities,
which might not come automatically to pupils. On the contrary, it happens often
that pupils enounter barriers in developing and applying such qualities.

It is on tackling these barriers, which are listed in the box on the left, that teachers should intervene, both desigoing d&sing specifically
at tackling one barrier (e.g., one lesson ontydebating) and by means of a consistent application of evidéased inclusive strategies in the

classroom.



The use of Wiversal Design for Learningrinciples to tackle barriers to inclusive educatiapthe example of the International Baccalaureate

If the first keynde used history and citizenship education as a lens to look at inclusive educs
WF ey S t{ $natdraiNBactaladréaid)ipnary sessionloaking at history and citizenshi
education from the perspective of inclusive educatiah the opposie. It focused in fact,on the
definition of inclusive education and on the Universal Design for Learning to look at histor
citizenship education curricula.

The starting point ofier presentation was the fact that usually schools deal with studentis special
education needs by means of exclusion: if there is anything that such students might encc
difficulties in doing, they are not asked to engage with the task, in order not to stress them. 1
not correct, because it does not promote qugléducation for students with special education needs:

The Universal Design for Learnif\dDLY~ Y Ay A G NBF YSR Ay Fft LYGSNyFraqazyrt . FOOFTt I dzNBI |
and education. Basing on the asaption thateach student might experience barriers in education at some point

UDL principles help teachers and educators to remove a variety of barriers, in order to make curricula more inclusivesaqdently faster

to adapt in case studds with gecial education needseed further attention andnore adjustments.

During the session, participants were divided in groups and invited to discuss the UDL principles, and especially thdhirtkeatwould
implement themin the classroom and at how tlgecurrently tackle and remove barriers. Many interesting discussions were sparkled by this
exercise, and the common agreement reached at the end of it was that the UDL is a powerful instrument that should be iraglemen
consistently in curriculum deg.

Teach Meetg Sharing Challenges to Inclusive Education

The morning sessions on barriers to inclusive education were brought teigetihe early afternoon in a teaamneet session facilitated by Jaco
Stoop, EUROCLIO Network coordinator. Participants were invitéiditte in groups and to discuss the barriers introduced in the morning. The
barriers were divided in four macro areddotivation, Imagination, Critical Thiimg, and Languagdach group discussed concrete challenges
relating to the barriers, and participants were particularly invited to discuss concrete challenges they encountered ¢tagisemoms. The
challenges individuated by participants are presentethe table below.




Motivation Imagination Critical Thinking Language

How to promote a How to help students How to help students How to promote the use of advanceq
connection between develop empathy? leavetheir comfort zone?| terms?

students and the content | How to connect parallel | How to deal with How to translate foreign terms

of the lesson? chronologies? students whotendto | \yithout losing content?

look for a specific

answer/narration/truth?
How to help students to
ask the right questions?
Concrete challenges relating to the barriers to inclusive education, indivudated by participants

How to uinderstand that some terms
changed of meaning with the passin
of time?

After challenges were discussed in groups, each participant, individually, was itovisapose concrete soludns, by writing them on a sticky
note and stickinghe noteson the challenge they referred to. Theaterial produced wasollected by the EUROCLIO Staff to be used as starting
point for the final forward-lookingdiscussion grouplater in the week.

Plenary Workshop orConcept Learnin@y Lise Kvande

The first day ended with a plenary workshop GonceptLearning hosted by Lise™ -
Kvande (Norwegian University of Science and Technology) and by three ¢
students. The plenary workshop aimed at the presentation of @i&EAR method
Concept Learning for Empowerment through Analysis and Refleatioich is oe of

the practices collected and presented in the Collection of Practices of the project

The idea underpinning this method is that history and citizenship educators sh et
devote part of their lessons to the discussion of the terms used, in that suofste

......
R

make often reference to conceptsithhout a clearcut meaning. @ the contrary,they prtoe
assemble a series of historical and theoretical experiences. This is the rationale b .. “ ="

T

the socalleddconceptual historg Based on the study of the changing of meamdf

words and of the concepts connected to such woldsestigating present and pas =
uses of a concept, Lise Kvande explained, is extremely useful to teach histor,

meanmgfu' manner. A participant to the plenary workshop, preparing a flipchart to describ
concept of "Populism" to the other groups

10



After a short introduction on the method, participants weneited to physically apply ithey wereattributed a term (either Nationalism, Europe,
Populism, or Citizenship) and invited to write down their own definition, brainstorming on all the concepts and elemeptsebimsuch word.
Then, they discussetthe term in couples, and then in bigger groups, trying to reach a common definition of theatednof the elements
connected to it, and preparing a flipchart to share their conclustortbe others at the end of the exercise.

11



11 JULY 2018EXPERIENGENTHE ETHNOGRAPHIC MUSEUM OF LJUBLJANA AS VISITORS WITH SPECIAL NEEDS

The second day of the meeting was characterized by asiteriearning visit to Ljubljana, and especially to the Slovene Ethnographic Museum.
Thismuseum is dedicated to the preservation and study of collections of artefacts related to Slovenian material, socialjtaabcsiture. It
presents several exhibitions, and has a wide educational programme. As part of this programme, it perioghéaithents projects focusing on
visitors with special needs, in particular, but not limited to, visitors with visual impairments.

Visitors with visual impairments can follow a tactile path, which leadadble replicas of the objects displayed, so tkaitors can touch and
GFSSt GKS YdzaSdzyé o00GKAAa A&z ftazszs GKS GAGES 2F (K ScanLds@ligtéh@olan G K I G
audio-guide describing the object, its use and its story.

In addition to this, themuseum implemented also a specific design to help visitors with the collocation of objects in time and with perspective
taking: every glass calahdisplays ancient objects vésvis newmodernobjects.

a drawer full of paper boats in one of thmiseum's
rooms, used to engage children in the description of
boats exhibited in the room

one of the tactile replicas exhibited at theiseum coordinates to find the correct track in the audjoide,
describing the exhibited object, in Braille languag

12
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During the visit, participants were asked to take a photo ¢
something inclusive, as well as of something that they
thought would have needed some improveme8stich
exercise would become the basis for discussion on inclus
and exclusive appaches, carried out in the morning of
Thursday 12 July.

Participants photographed the tactile path, the braille cod
and the tactile replicas as good examples of inclusivenes
the museum. Another good example they identified was t
OKAf RNBKQW¥YiIFYRNAKS SyR 27F
presents museum objects in an interactive and engaging
way.

Elements that would need some improvement were
identified in:

- the lack of texts in English nearby the objects displaye
there was a booklet with an English description of all t
object describe, but onlizalfway through the exhibition;

- the low number of tactile objects, whichey thought
could be increased,;

- the high number of objects exposed in the same displ.
case. Some of the participants would have preferred ¢
lower amount of objectsvith more detailed
explanation;

- the extreme height of the top shelves of display
cabinets, noraccessible for chilén andvisitors in a
wheelchair;

- the lighting, which some of the participants found
blinding, especially on the stairs.

Some of the photographies taken by 13
participants during their visit to the museun



12 JULY 2018LECTURE BY DR. CAROLINE WESTON, FIRST ROUND OF WORKSHOPS USING SIG RESOURCES, TOUR OF THE ELEMEN

SCHOOL MILKBBARNATAE

The third day of the meeting was characterised by the lecture from Dr. Caroline (Carrie) Westoabting students to graspmplex issues
by the first round of parallel workshops hosted by Special Interest Group members and aiming at sharing and peer rew@didngational
Resources developed within the project, and by a visit to the Elementary Schoor\valked: NG | O S

Lecture by Dr. @oline Weston on enabling students to grasp complex issues

The lecture by Dr. @aline Weston (Head of the Sir John Cass School of Educs
University of East London) amnabling students to grasp complex issu@soduced an
element of novelty in the range of Special Education Needs analysed by special in
group members: it focusedn pupils in theautistic spectrum who were not analysed ir
depth during the development of the project.

The lecture started with the definition of ihgion and of the general trends in inclusio
locational, where special units or classes are intr@duwithin ordinary schools; socia
where learners with special education needs interact with their mainstream peer
certain times; and functional, where learners with special needs attend regular clé
either full or part-time. After a short descripn of the legislation dealing with inclusiv
education in the United Kingdom, Dr. Weston underlinedshiéting paradigms in inclusive
education today, we movedrom the idea that special education need NS | WR
has to be integrated, to the awareness that each individual is different and mus
included in societyThis is obtained byctively removing barriers

Learners within the autisticpgctrum, or with other pervasive developmentdikorders,
are highy different one from another and require tailored approaches. They sha
however, issues in their ability to communicate, understand languages, and capabi
abstract thinking, among others. For this reason, their inclusion ircaihn is better
promoted by focussing ogeeing, doing, and experiencing

Dr. Weston suggested a series of specific approachd
to the inclusion of students in the autistic spectrum:

(1) the use of regular visual cues and prompts to
enable them to follow class instructions;

(3] the use of photographs, diagrams, symbaols,
pictures and story boards for teaching specific
subjects;

(4] the use of sounds and building materials for
teaching specific subjects;

(5) the implementation of experiential learning
methods (such as role play) for teaching specific

subjects.




Dr. Weston, finally, underlined how flexibility is key for the inclusion of learners with special education needs instfo®laand how all the
approaches suggested are, ulabely, beneficial to the classroom as a whole, not only to specific studeméstact thatwvhat works for students

with special education needs is beneficial for the whole classra@s already anticipated earlier during the week by Jayne Pletser, and was
deemed by the special interest group members as one of the most importantatatags of the meeting.

Workshop: How to ensure that the best scientists thrive? By Milos Vukanovic

Milos Vukanovi@ & ¢ 2 NJhawki@ednsurg thiat the best scientists thrivas based on the use of the life stories of five different scientists to

help students develop an idea on which are the obstacles that scientists might encounter,

such as racism, or xenophobia towards migrants, and what determines such obstacles.
Using sientistlife storiesi 2 G 01 f S LINB2dzRA0OS& FyR (KSANJI ;
are helped to develop theitritical thinking skills, as well as their ability tcagine the

past

Participants, divided in five different group, were attributed the life story of one of
scientist between Alan Turing, RosaliRtlanklin Nikola Tesla, Albert Einsteand Charles
Drew, and asked to analyse which were the obstacles their scientist encountered and
which the elements in their life that helped them overcome such obstacles. Then, they
were asked to present their findings to the other group by means of a paper article,

in which they had to imagine what a newspaper would write at the anniversary of, for
example, the discovery or the death of one of such scientists.

Participants discussing the life of Nikola Tesla, one of that&is of
the Educational Resource 'how to ensure that the best scientists tl

Finally, they were asked texpress, inonavords (1 KS o6A33Said OKIFffSy3
scentist, and to share with the other the word they identified. All the challenges identified

by participants fell within the category of racism, xenophobia, fear of diversity, and discrimination on the basis of/ddog&fukanovic asked,

then, to partigpants whether such challenges are still relevant nowadays, and from this question a discussion on prejudice and pnogdess sta

This question, in addition, helps students dealing also with the barrien@iectednesbetween past event and present life
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Workshop Child labour in the Industrial Revolution, by Cristina Amaral and Elvira Santos

I NARAGAY L ! Yl NI tworkshopwashased of the\dducdtibnyl Resdue they
developed within the project, entitledhild labour in the industrial revolutipwhichaims

at promoting the ability of 11t was attended by 12 participants and it
was composed of sixavksheets and a variety of videos. The high amount of worksheets
is determined by the fact that teachers can either develop the resource over three lessons
or, as it was done during the meeting, mix the exercises in ahone lessonDuring the
workshop,participants were introduced to all the six worksheets, and invited to watch a
video as example, so as to help them get a general idea of what the educational resource
was about.

The variety of videos and exercises was considered by the participants éattemely

positive, in that it allows teachers to choose what is best suited for their classroom, both

A y i S NI & 2 F A y dSNBAI A y iKS$ 2L O | y Cristina Amaral and Elvira Santos introducing their Educatior F RRA I
. . . Resource on ‘child labour in the Industrial Revolution'

recognized that the educational resource presented duringwioekshop was successfu

Ay KStLAY3 (2 FRRNBaAaa aGdzRSyiaQ RAFFAOMzZ GAS& Ay AYFIAYAYy3d (KS LI

that it presented mixed material about child labour in the past and child labour as it happens today in some parts ofdhkiwog in &rope,

with a good standard of living, make&sextremely hard for students to imagine a life where they could not go to school and would be required

to work and provide for the family, and the activity helps them to understand that this was the casepaghand is still the case nowadays for

some children.

Workshop What can we learn from people who protested in the past?, by Lilia Khachatryan and Tigran Tovmasyan

The workshop planned and conducted $gecialnterest group members Lilidhachatyrarand Tigran Tovmasyan focused on the idea of how
G2 7F2aid SumdestandifyDfpasieRents in order to draw connections to the present and leatneiorfuture.

CKS $62N] aK2L)] OSYGdNBR | NR2dzy R | Ol &BaretessdaRciiticar thidking ahddhe gowér af SaficartyBThesél 2 NJ

broader conceptwer& A A Kf AIKGSR GKNRdzZAK GKS a¢Ay 1 SNI / I & Suig Vietham gVaryTHe choicéidd y G A 2
the case study shows a lot of potential fassroonmusage due to the fact that students are confronted with historical evertich had been
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